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SUBJECT DESCRIPTION

The subject "Teaching a second language across content areas" aims to provide future teachers with the
knowledge, the skills and the abilities to teach the contents of different subjects in English. The main goal is not
only to improve students’ competences in the different content areas but also in English language.
To this end, we will evaluate and create teaching plans, classes and activities for the areas of Physical Education,
Art and Crafts, History and Geography, Natural Sciences and Mathematics.
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GOAL

The main goal is to acquire the knowledge, the skills and the abilities to create teaching plans, classes and
activities integrating language and content.

COURSE SYLLABUS

•CLIL.
oWhat is CLIL?
oBenefits and challenges
oIs CLIL working in Spain?
oHow do we teach through CLIL.
oTeaching language.
oTeaching contents.
oIntegrating language and contents.
•Techniques to teach content and language integrated.
oThe importance of visual input. The classroom decoration.
oSession parts. Passive and active stages.
oActivating prior knowledge
oVerbal scaffolding.
oNegotiated interaction.
oLevelling different texts.
oLearning through imitation and modelling.
oLearning through projects: Experts groups; Webquest; Blogs;…
oOral and writing activities in class and at home.
•Teaching Maths, PE and Natural Sciences through English.
oPlanning the CLIL curriculum.
oCriteria for didactic materials.
oClassroom techniques.
oMaterial and activities for Maths.
oMaterial and activities for PE.
oMaterial and activities for Natural Sciences.
•Teaching History, Geography and Art and Craft through English.
oMaterial and activities for History and Geography.
oMaterial and activities for Art and Crafts.

EDUCATION ACTIVITIES

The methodology will be both theoretical and practical. Students will have 5 online lessons in which the teacher
will summarize the most important contents of the subject. Students will be asked to participate and interact in the
multiple debates during the lessons and in the forums.
They also will gather information through different papers, videos and / or own investigations in order to do several
activities which main goal is to improve their knowledge in SLL and bilingualism.
At the end of the subject, a self-correcting test will help students to evaluate if they have acquired the necessary
knowledge of the subject.
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DISTRIBUTION OF WORK TIME

CLASSROOM-BASED ACTIVITY
6 hours

INDEPENDENT STUDY/OUT-OF-CLASSROOM
ACTIVITY
94 hours

SKILLS
Basic Skills

To endow students with learning skills to enable them to pursue their studies in a largely self-taught or
independent manner.
To possess and understand knowledge laying the foundations for or offering scope for originality in the
development and/or application of ideas, often related to research.
To endow students with capacity for applying knowledge and problem-solving skills acquired in new settings or
largely unknown ones as part of a broader (or multidisciplinary) context linked to their area of study.
To endow students with capacity to integrate knowledge and cope with the complexity of forming judgments based
on incomplete or limited information including reflections on social and ethical responsibilities associated with the
application of their knowledge and judgments.
To ensure students are able to convey their conclusions and knowledge to specialist and non-specialist audiences
in a clear unambiguous manner, providing convincing reasoning backing them up.

General Skills

To critically analyse CLIL methodology and the other different bilingual educational programmes, with special
attention to those classified as ¿mainstream bilingual" Spanish-English.
Assess the importance of speaking English and knowing other cultures in a global society, devising different
strategies in order to transmit to the student the importance of multiplurarlity.
Design teaching-learning processes based on the guidelines of the Common European Framework of Reference
for Languages of the European Union.
Analyse the new forms of communication developed by the new technologies and apply them in order to achieve
the improvement and internationalisation of English-Spanish bilingual education.
Assess the methods. strategies and resources present in the Spanish-English bilingual system in Obligatory
Education, selecting those that present the best results in the development of communicative and cultural skills in
the English language.
Assess the challenges that a student in a bilingual Spanish-English system of Obligatory Education faces, creating
teacher-learning processes that adapt to his or her needs.
Design and develop learning spaces with special attention to equity, emotional education and values, equal rights
and opportunities between men and women, citizenship education and the respect for Human Rights which
facilitate life in society, the taking of decisions and the building of a sustainable future.

Specific skills

Design curricula according to the CLIL model, integrating linguistic and disciplinary content which develop the
(Spanish-English) bilingual model.
Promote the reflection and assessment of the different teaching models and the assessment tools used in
Page 3

evaluating the teaching of English as a foreign language.
Create and adapt material and assessment tools that may be used in the bilingual classroom (Spanish English),
bearing in mind the level of linguistic competence of our students, the different learning rates and their suitability
for being used in the subject¿s knowledge area.

LEARNING RESULTS

To analyze the cognitive and psychological processes that students pass through in the reception of content and
language integrated.
To evaluate different teaching strategies to facilitate the understanding of language and content: Linguistic
scaffolding; Activation of prior knowledge; Adaptation of texts; ...
To create teaching plans, sessions, material and activities for different areas of knowledge taught in L2.

LEARNING APPRAISAL SYSTEM

Participation (10%). 2 forums. After reading an assigned article and / or reflecting on a proposed topic, the
students would participate at least one in every forum setting out logical and pertinent arguments with examples.
Final activity (40%). Design of a didactic unit for a subject other than English following the template given by the
teacher.
Final test (50%). Online multiple choice test on the subject content topics. The time to complete it will be 30
minutes (1 minute and 30 seconds per question).
In case the minimum grade to pass the subject (5/10) is not reached, students will have a second call to prove
they have acquired the required knowledge and skills. This second call will have 2 elements: Final test (50%) and
final activity (50%). If one of these assessments elements has a passing grade in the first call, students can
choose between retaking the element or keeping the grade obtained in the first call.
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