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SUBJECT DESCRIPTION

The course “History and Politics in Bilingual Education” aims to offer an introduction to the concepts bilingualism
and bilingual education, in a synchronic as well as diachronic sense. Once explained the essential notions related
to each of these fields, we provide an overview of different bilingual programs throughout history and in various
nations. The objective is to illustrate the diverse ways of understanding both the phenomenon of bilingualism and
its crystallization in classrooms; also, to include other levels, aside from the purely linguistic one: cultural, ethical,
political, social, etc.

In that regard, key notions connected to the analysis of individual traits of bilingualism are systematically explored.
Students are enabled to analyze case studies of bilingual individuals across the globe and provided them with the
theoretical tools to implement changes in their teaching and learning environments.
Furthermore, there is a strong emphasis on the historical and collective dimensions of bilingualism and bilingual
education. This is both analytical and historical: on the one hand, key notions to explain how bilingualism is
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articulated in present-day society are introduced; on the other hand, the course provides students with a historical
overview of how bilingualism has manifested in history and how it has affected the perception of bilingual
individuals and their education.
Finally, the course provides a systematic description of the different bilingual educational systems put in place
throughout history, highlighting their advantages and limitations.
The objective of the course is to illustrate the diverse ways in which the phenomenon of bilingualism has become a
reality in the classroom, with a special emphasis on the cultural and ethical dimension of bilingual education.

GOAL

The general aim of this course is to provide students with the theoretical knowledge that will enable them to make
rigorous and sound analysis of the bilingual individuals that they will encounter in their teaching practices, and take
decisions accordingly. Furthermore, students will be able to understand the systemic dimension of bilingual
education, its objectives, and its role in society.

More specifically, the individual objectives are:

To analyze the individual and collective implications of the term bilingualism, applied to different situations.

To evaluate the different situations of bilingualism in history.

To judge the relevance of bilingual education in present-day societies across the globe.

To provide theoretical categories to analyze the diverse forms of bilingual education.

To appreciate the responsibility of educational institutions in providing a strong form of bilingual education.

To know the main programs of bilingual education in the current world.

To assess the social, ethical, and cultural implications of the different bilingual programs.

To understand the historical foundations for the different programs available nowadays.

PRIOR KNOWLEDGE

No specific theoretical requirements for this course. Good command of English is expected.

COURSE SYLLABUS

UNIT 1. The concepts of bilingualism and bilingual education

- Individual bilingualism and societal bilingualism

- Benefits of bilingualism and bilingual education

UNIT 2. Objectives and types of bilingual education

- Goals of bilingual education

- Weak and strong forms of bilingual education

UNIT 3. Programs of bilingual education throughout History

- Monolingual views against a multilingual reality

- Examples of bilingualism at significant historical stages

UNIT 4. Bilingualism and bilingual education nowadays

- Examples of bilingual education in the contemporary world
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- Assessment of the most appropriate responses to bilingualism

EDUCATION ACTIVITIES

Active discussion during lessons, divided into two complementary tasks and submissions.

Two forums on the history and politics of bilingual education.

Self-correcting test on the issues treated in the class and those targeted for the study at home.

Final assignment, consisting of the comparison of systems of bilingual education (current and in history).

DISTRIBUTION OF WORK TIME

CLASSROOM-BASED ACTIVITY INDEPENDENT STUDY/OUT-OF-CLASSROOM
ACTIVITY

6   hours 94   hours

SKILLS

Basic Skills

To endow students with learning skills to enable them to pursue their studies in a largely self-taught or
independent manner.

To possess and understand knowledge laying the foundations for or offering scope for originality in the
development and/or application of ideas, often related to research.

To endow students with capacity for applying knowledge and problem-solving skills acquired in new settings or
largely unknown ones as part of a broader (or multidisciplinary) context linked to their area of study.

To endow students with capacity to integrate knowledge and cope with the complexity of forming judgments based
on incomplete or limited information including reflections on social and ethical responsibilities associated with the
application of their knowledge and judgments.

To ensure students are able to convey their conclusions and knowledge to specialist and non-specialist audiences
in a clear unambiguous manner, providing convincing reasoning backing them up.

General Skills

To critically analyse CLIL methodology and the other different bilingual educational programmes, with special
attention to those classified as ¿mainstream bilingual" Spanish-English.
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Assess the importance of speaking English and knowing other cultures in a global society, devising different
strategies in order to transmit to the student the importance of multiplurarlity.

Assess the challenges that a student in a bilingual Spanish-English system of Obligatory Education faces, creating
teacher-learning processes that adapt to his or her needs.

Design and develop learning spaces with special attention to equity, emotional education and values, equal rights
and opportunities between men and women, citizenship education and the respect for Human Rights which
facilitate life in society, the taking of decisions and the building of a sustainable future.

Specific skills

Analyse diachronically, the educational responses to social multilingualism as well as their social and legislative
treatment received in different societies.

To critically revise the management and organisation of the English-Spanish bilingual centres in the different levels
of obligatory education in Spain.

Analyse examples of effectiveness and failure in the implementation of the curriculum, selecting those features
that must be observed for good teaching practice.

LEARNING RESULTS

To be acquainted with the main concepts associated with the terms bilingualism and bilingual education.

To be aware of the different models of multilingual society and situations of multilingualism.

To be able to demonstrate, from a critical perspective, the benefits of bilingual education.

To know the fundamental differences between the different ways of facing bilingualism in school.

To be aware of the role of the family in the proper functioning of bilingual education.

To be acquainted with the most prominent bilingual education programs, both now and in the past.

To know the different implications that bilingual education and bilingualism generally entail.

To be able to point out the differences between some particular programs and others, both now and in the past.

LEARNING APPRAISAL SYSTEM

ORDINARY CALL

EXAM. Multiple choice test 50% (5 points). The student must take a final evaluation.

ACTIVITIES. Works with theoretical and practical questions: 40% (4 points).
Activity 1: 2 points
Activity 2: 2 points

PARTICIPATION. Active participation in the course through forums: 10% (1 point).
Forum 1: 0.5 points
Forum 2: 0.5 points
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EXTRAORDINARY CALL

In the case of not passing the subject in the ordinary call, the students will have an extraordinary call.

Qualification criteria.

EXAM. Multiple choice test 50% (5 points). The student must take a final evaluation.

ACTIVITIES. Works with theoretical and practical questions: 40% (4 points).
Activity 1: 2 points
Activity 2: 2 points

PARTICIPATION. Active participation in the course through forums: 10% (1 point).
Forum 1: 0.5 points
Forum 2: 0.5 points

SECOND AND FOLLOWING CALLS. For these students, the ordinary and extraordinary call system will remain
the same.

ADDITIONAL INFORMATION

DELIVERY OF ACTIVITIES. The student must deliver the exercises on the date and channels indicated. The
student is responsible for being aware of the Virtual Classroom to check these deliveries and deadlines.

The work will be delivered on the date indicated by the teacher, in PDF format, in the space designated for this
purpose in the Virtual Classroom of the subject, not being the teacher's responsibility that the Virtual Classroom
system collapses minutes before delivery.

Delivery of activities will not be accepted by email to the teacher.

All those works presented out of date or by other means will count as not presented works.

EVALUATION REGULATIONS

All the tests that can be evaluated will be subject to what is  established in the UFV Graduate School and
Permanent Training Evaluation  Regulations and the University's Coexistence Regulations. Plagiarism behaviors,
as well as the use of illegitimate means in the assessment
tests, will be sanctioned in accordance with what is established in  these regulations.

Teachers have at their disposal an anti-plagiarism computer tool that  they can use as they deem necessary. The
student will be obliged to  accept the permissions for the use of the tool in order for that activity to be qualified.

SCORES

The final grade will be based on a total score of 10 points obtained by the student, according to the following scale:
Failure (suspenso): 0-4.99 / Pass (aprobado): 5-6.99 / Notable (notable): 7-8.99 / Excellent (sobresaliente): 9-10
and Matriculation of Honor (matrícula de honor), which will imply having obtained outstanding, in addition to a
special mention.

BIBLIOGRAPHY AND OTHER RESOURCES
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BAKER, C., 2000. A Parents’ and Teachers’ Guide to Bilingualism (2nd ed). Clevedon: Multilingual Matters.
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Matters.
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